Lecture 7
Theme: Teaching Listening Comprehension

Problems for Discussion

1. The importance of Listening Comprehension

2. The Difficulties in Auding Foreign Language

3. The Content of the Material for Listening Comprehension

4. The ways (techniques) of teaching Listening Comprehension

The importance of Listening Comprehension.

“The reason why we have two ears and only one mouth is so that we may listen more and talk less”. Without actually having been taught to listen a pupil (student) may be able to express himself orally, but he will never be able to communicate with speakers of English if he is unable to understand what is said to him. Until now we spoke of teaching various aspects of the language, namely, phonetics (pronunciation), vocabulary and grammar. The knowledge of each of the aspects is of great importance to learners. However, when we say a person knows the language we first of all mean he understands the language spoken and can speak it himself. Language came into life as a means of communication. It exists and is alive only through speech. When we speak about teaching a foreign language, we first of all have in mind teaching it as a means of communication.
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Speech is a bilateral process. It includes hearing, on the one hand and speaking, on the other. When we say “hearing” we mean auding or listening and comprehension. That’s why it is important to teach to all language skills. Through language skills the information is given (speaking and writing) and information is perceived (listening and reading) speech is divided into 2 forms: oral speech (language) and written language (speech). Teaching spoken (oral) language comprises listening comprehension and speaking. They are closely interrelated with each other. Teaching written language (speech) consist of teaching reading and writing.
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Often pupils find the listening skill the most difficult, yet in a lot of cases it isn’t actually taught- because it is a passive skill, many teachers seem to assume that it’s quite easy. However, as listening is the most varied medium, over which the student has no control, it would seem logical that it should be actually taught along with speaking, and the learner should be exposed, quite early on, to as many different types of listening as possible. It is clear from teaching process that communication is the most difficult if listening skills are not developed. It is known that listening comprehension is one the language skills. It belongs to receptive skills. It is the most complicated language skill, because the content must be understood in a very fast way. Listening comprehension skills stimulate the development of speaking abilities. The pupil can well participate in a dialogue. While listening pupil can quickly understand the words they can read, pronounce well and understands the meaning. While writing the pupils also do well if they can read the words, the sentences well. Thus, all the language skills (listening comprehension, speaking, writing and reading are interrelated with each other) .

1. The Difficulties in Auding a Foreign Language.

Auding or listening and comprehension are difficult for learners, because they should discriminate speech sounds quickly, retain them while hearing a word, a phrase, or a sentence and recognise this as a sense unit. Pupils can easily and naturally do this in their own language and they can not do this in foreign language when they start learning the language. Pupils are very slow in grasping what they hear, because they are conscious of the linguistic forms they perceive by the ear. This results in misunderstanding or a complete failure of understanding. When auding a foreign language pupils should be very attentive and think hard. They should strain their memory and will power to keep the sequence of sounds they hear and to decade it. Not all the pupils can cope with difficulties entailed. The teacher should help them by making this work easier and more interesting. This is possible on condition that he will take into consideration the following three main factors, which can ensure success in developing pupils skills in auding:

1. linguistic material for auding

2. the content of the material suggested for listening and comprehension

3. conditions in which the material is presented

1) .The difficulties and peculiarities of Listening Comprehension may be grouped into 2 groups:

1. Extralinguistic difficulties

· mechanic way of speech of Listening Comprehension material 

· listening to the speaker himself from his mouth

· tempo of speech

· the situation - position the listening comprehension carries out, the discipline of the pupils, noise, the number of the students

· the necessity of speaking

· the attentiveness of the listeners

· the number of listening

· the existence of pictures, and some other base means

2) .Linguistic difficulties:

· the form of speech - monologue and dialogue

· the phonetic difficulties, the correct pronunciation of words

· vocabulary (lexical) difficulties- familiar words, multiple meaning of word; conversion

· grammatical difficulties: familiar - unfamiliar tense forms, grammatical forms, the structure of sentences

· stylistic difficulties: dialectal or literary standard form of the listening speech.

1. Comprehension of the text by the ear can be ensured when the teacher uses the material which has already been assimilated by pupils. However, this does not completely eliminate the difficulties in auding. Pupils need practice in listening and comprehension in the target language to be able to overcome three kinds of difficulties: phonetic, lexical and grammatical.

Phonetic difficulties appear because the phonic system of English and Kazakh differ greatly. The hearer often interprets the sounds of a foreign language as if they were of his own language which usually results in misunderstanding. The following opposites present much trouble to beginners in learning English: [ %-s], [/\-o], [s-z], [% -f], [! - z], [w-v] and etc. They can hardly differentiate the following words by ear: worked-walked; first-fast-forced; line-lion; tired-tide; bought-boat- board.

The difference in intonation often prevents pupils from comprehending a communication.e.g.: Good 'morning (when meeting); Good ,morning (at parting). The teacher, therefore, should develop his pupils ear for English sounds and intonation.

Examples for lexical difficulties: The horse is slipping. The horse is sleeping. They worked till night. They walked till night. Pupils often misunderstand words because they hear them wrong. The most difficult words for auding are the verbs with postpositions, such as: put on, put off, see off, go in for, etc.
Grammatical difficulties are mostly connected with the analytic structure of the English language, and with the extensive use of infinitive and participle constructions; -ed as the suffix of the past Indefinite and the Past Participle. This is difficult for pupils when they aud.

2. The Content of the Material for Listening Comprehension

1. The content of the material for auding is exactly determined for each form in the secondary school syllabus G. V.Rogova divides it into 3 parts:

· linguistic

· psychological, it includes the assimilation of all the habits and skills of listening -comprehension

· Methodological part. Teaching the pupils for the ways and techniques of auding. Besides, by the technology of hearing the rules, principles, methods and means of teaching to aud are identified.

2. The content of the material influences comprehension. The following factors should be taken into consideration when selecting the material for auding:

· the topic of communication: whether it is within the ability of the pupils to understand, and what difficulties pupils will come across (proper names, geographical names terminology etc.)

· the type of communication: whether it is a description or a narration. Description as a type of communication is less emotional and interesting that is why it is difficult for the teacher to arose pupils’ interest in auding such a text. Narration is more interesting for auding. Consequently, this type of communication should be used for listening comprehension

The context and pupils’ readiness (intellectual and situational) to understand it.
· The form of communication: whether the text is a dialogue or a monologue. Monologue speech is easier for the learners, therefore, it is preferable for developing pupils’ ability to aud.

3. Conditions of presenting the material are of great importance for teaching auding, namely:

The speed of the speech the pupil is auding. The hearer cannot change the speed of the speaker. There are different points of view on the problem of the speed of speech in teaching auding a foreign language. N.V.Elukhina believes that in teaching auding the tempo should slower than the normal speed of authentic speech. However this slowness is not gained at the expense of time required for producing words (that might result in violating the intonation patterns of an utterance), but of the time required for pauses which are so necessary for a pupil to grasp the information of each portion between the pauses.

The number of times of presenting the material for auding: whether the pupils should listen to the text once, twice, three times or more. Pupils should be taught to listen to the text once and this must become a habit. However they sometimes can grasp only 50% of the information and even less, so a second in case the pupils cannot grasp most of the information, practice proves that manifold repetitions when hearing do not help much. The presence or absence of the speaker is another factor. The most favourable condition is when pupils can see the speaker as is the case when the teacher speakers to them in a foreign language. The most unfavourable condition for auding is listening and comprehending a dialogue, when pupils cannot see the speakers and do not take part in the conversation.

Visual “props” which may be of two kinds, objects and motions. Pupils find it difficult to aud without visual props. The eye should help the ear to grasp a text when dealing with beginners. The voice of the speaker also influences pupils’ comprehension. Pupils who get used to the teachers’ voice can easily understand him, but they cannot understand other people speaking the same language.

Consequently, in teaching listening comprehension the teacher should bear in mind all the difficulties pupils encounter when auding in a foreign language.

4. The ways (techniques) of Teaching Listening Comprehension.

Teaching Listening Comprehension process consist of two stages:

· The first stage consist of forming such skills in pupils as assimilation of phonemes, words, syntagmas, sentences necessary for listening comprehension, to differentiate and understand them.

· The second stage consist of forming and developing such habits and skills as understanding unfamiliar dialogic speech, micromonologue texts and analysing them by hearing. The content of the text undergoing for listening mustn’t be familiar. They mustn’t see the graphical expression of the text.

This stage should be fulfilled in the following chronical sequences:
The preparation for listening comprehension: The teacher selects the texts or complies them according to the age, knowledge level, language material assimilated by the pupils. Unfamiliar vocabulary, grammar structures names of cities, geographical names and other difficulties the correct pronunciation and the meaning of some words must be explained to the pupils by the teacher before. Even about three words (place names, city names and etc.) can be translated and written on the blackboard.

•
the process of having listening comprehension. Listening comprehension activity may be carried out in the following methodological consequence:

A)
writing the translation of place and geographical names, surnames and etc. On the blackboard from the text or sounding speech.

B)
Listening to a reading of a teacher, from the mouth of a native¬speaker, recording and so on. Pupils should listen to the speech only once in a normal tempo. The following tasks may be put forward before listening:

a) listen and grasp the meaning; b) listen and answer the questions; c) listen and grasp the meaning, then retell it in English or in Kazakh;

a)
give suitable title to the text; e) make a plan of retelling and so on. Such tasks may be recommended in the 5-7 forms before listening and in the 8-11 forms after the listening.

C)
Doing exercises stimulating (facilitating) the comprehension of the unfamiliar content of the text. The following questions may be useful: Where was it? Who was he or she? What was he or she? When was it? How did finish? Did you agree? What was happened?

D)
If it must necessary for deeper understanding the text (speech) must be put for listening for the second time. (Syllabus requirement is only one time)

E)
Testing (control) understanding of the text (speech) listened.

F)
The analysing of the content. Individual view point of each pupil; What the author’s senses are.

The following questions may be asked:

What do you think about the content? What does the author want to say by it? Will you decide to do so? Is the author right?

Such discussion is mainly done with pupils of the 8-11 forms.

To fulfil the task the teacher must train his pupils in listening comprehension beginning with the first lesson and throughout the whole period of instruction. These are the techniques the teacher uses for the purpose:

1.
The teacher uses the foreign language:

•
when giving the class instructions

•
when presenting new language material (words, sentence patterns)

•
when checking pupils’ comprehension

•
when consolidating the material presented

when checking pupils’ assimilation of the language material covered. These are the cases when the target language is used as a means of communication and a means of teaching. There is a great deal of auding in all the points of the lesson. This raises the problem of the teacher’ speech during the lesson. Conducting a lesson in a foreign language gives the teacher an opportunity to develop pupils’ abilities in hearing, to train them in listening to him attentively during the lesson, to demonstrate the language as a means of communication.Exercises for developing listening comprehension may fall under two types: 1) drill exercises, 2) speech exercises. We can group drill exercises into exercises designed for overcoming linguistic difficulties, and exercises which can eliminate psychological difficulties.Speech exercises are designed for developing pupils’ skills in auding. Several groups of exercises may be suggested: exercises which teach pupils to understand texts different in content, form, and type. Exercises which develop pupils’ skills to understand a text under different conditions. Sound producing aids should be extensively used for developing pupils’ auding, as pupils are supposed to understand not only their teacher’s speech, but other people speaking the target language, including
•
native-speakers. Besides, sound producing aids allow the teacher to supply pupils with recorded speech different in speed and voice.
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